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Abstract:

The supply and demand for MBA courses have grown over time worldwide. The most diversified
programs are available at business schools. The opportunity for exchange experiences and establish
international network has stood out among the students’ priorities. This paper seeks to build a
research model that would permit the assessment of Brazilian MBA students about the
internationalization of their career and academic life as a consequence or due to an MBA Course.
Global mindset driven to an internationalized behavior can be expressed by the conversion among
experiences abroad and internationalization at home tied with global global skills. A model with
multidimensional factors is proposed after a comprehensive examination of the literature. This
model is composed by four constructs: internationalization at home, experience abroad, global skills
and global mindset. Although literature presents the above constructs isolated or partially
combined, none of them bring a model integrating all of them or considering higher education in a
holistic approach. The study developed by McCormick & Stephen (2016) was used as a basis for the
present model construction, which improves this lack of integration approach. This research model
would permit the identification of the main factors that explain the likelihood to be an
internationalized MBA student.
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Introduction

Considering the students point of view, recent surveys indicate they have common
expectations about higher education in business. According to international research available
at Statista (2015) website, the main reasons mentioned by students to do an MBA course are
related to the possibilities of improving the career, acquiring new abilities, obtaining leadership
positions and building professional networks. As a confirmation of these expectations, a poll
conducted by the Association of International Graduate Admissions Consultants (AIGAC), with
1,377 MBA candidates in the USA, found out as very important the acquisition of professional
traits linked to new abilities’lknowledge, and the new possibilities in terms of career
perspectives (Ozbilgin et al. 2004; Hay & Hodgkinson 2006; Dhanawade & Sarang 2012;
Byrne 2018).

In Brazil, Vasquez & Ruas (2012), in an survey with 160 students from six higher education
programs, in the period of 2004 to 2008, had as results that the strengths of MBA courses are
due to the fact that students have the opportunity to combine knowledge, capacities and
competencies which prepare them to deal with daily challenges at work. This study did not aim
to demonstrate the relationship between job challenges and career abroad. According the
authors, the way that MBA students rethink practices depends on their active responses to the
subjects and experiences faced in MBA educational contexts, which could be a minimum level
of competencies to work abroad.

Taking into consideration that MBAs should contribute to prepare the students to deal with
professional obstacles and also that these challenges usually go beyond national frontiers,
qualifying courses by incorporating international knowledge, savvy and experience for the
learners would be a good alternative.

In Brazil, several MBA courses have been recently launched as an internationalized version
that sometimes implies the students to stay abroad less than one month, in the middle or at
the end of the course, and be back to complete their studies at the Brazilian school.

This kind of a short internship in a different country is aligned with some students’
expectations that would contribute for their careers and network. However, insufficient basic
educational background and bad performance on foreign languages for Brazilian students
might limit initiatives and programs aiming at improving the potential learning for students to
have global connectivity experiences.

This way, the main research question to be answered in this paper is: how much
internationalized are MBA students in Brazil, considering that internationalization supposes to
be a conversion among experiences abroad and at home tied with global mindset and skills?

From this questioning, the main objective of this article is to build a research model that would
permit the assessment of MBA students about the internationalization of their career and
academic life as a consequence or due to an MBA Course.

The literature review reports a considerable amount of research on relevant concepts related
to the internationalization of higher education: internationalization of curriculum (Leask 2009;
Clifford 2013), innovative pedagogic approaches (Simm & Marvell 2017; Kenna 2017),
intercultural, learning and personal experience (Gu 2009; Hudzik 2010; Lyones & Gurholt
2017; Pereira et al. 2017), critical thinking (Scheunpflug 2011; Bourn 2014; Kenna 2017;
Lehtomaki et al. 2017), cross cultural competence (Johnson et al. 2006; Griffith 2009), global
thinking (Bourn 2014; Klein et al. 2014; McCormick & Stephen 2016), the challenge of
established knowledge (Clifford & Montgomery, 2014; Killick 2015), global perspective
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(Hanvey 1976; Klein et al. 2014), global connectedness (Lehtomdaki et al. 2017), global
citizenship (Nussbaum 2002; Clifford & Montgomery 2014; Haigh 2014; Sherman 2017),
global dimension (Bourn 2014) and world-mindedness (Béneker et al. 2013).

Although the cited papers present those constructs isolated or partially combined, none of
them bring a model integrating all of them. Therefore, there is a lack of studies considering the
most important concepts in internationalization of higher education in a holistic approach. Of
the aforementioned references, the article with a more comprehensive line of thought is the
one developed by McCormick & Stephen (2016), considering the graduate students’
perspective. Their paper will be taken as a basis for the exploration of the main constructs of
the model we proposed ahead in the text.

Looking for the achievement of this objective, the paper was structured as follows: first, the
expectations of MBA stakeholders and a picture of the MBA evolution were explored; second,
the constructs related to the degree of internationalization of students were characterized; and
third, the proposed model for evaluation of the global facet was depicted and discussed in its
structure and relationships among variables.

It is noteworthy to highlight that it is not the scope of the paper the assessment of MBA
courses curricula but to ascertain the perception of students about the contribution of these
courses to the internationalization of their careers.

Expectations of MBA Stakeholders and MBA Evolution

The literature shows convergence in expectations of students, faculties and employers about
the purpose of MBA courses. It is also relevant to check if the professional that participates in
the MBA gather the necessary technical and managerial attributes to what Lehtoméaki et
al.(2017) named “global connectivity”, i.e., minimum requirements that contribute to the
generation of knowledge from the apprenticeship provided by the MBA — a knowledge that
could transform the working environment.

Sharkey & Beeman (2008) found out that technological change, globalization, and increased
competition are the most important environmental challenges facing MBA programs today,
mainly in technology-based competition.

Elliot & Robinson (2011) interviewed 43 UK MBA students and confirmed the expectations of
an international managerial imaginary, which means “international networks”, “international
knowledge and skills”, “international prestige” and “intercultural debate”. Tay (2001) also
claims that employers expect more MBAs with the ability to understand local, Asian and global

business practices in a survey of 118 organizations in Malaysia.

Balmant (2018) comments that "in an increasingly global world, where international
experience weighs heavily, boost the curriculum with a international graduate degree can
define a hiring opportunity, a job promotion or a high salary range." This may explain the
increase in the number of Brazilians willing to study abroad, who could gain an opportunity to
get a promotion or a new job.

To find out how are student’s expectations about an MBA course, Cruz & Wood Jr. (2013)
conducted a survey with 700 graduate students at Fundacdo Getulio Vargas. The results
suggested the expectations of students about an MBA course are concentrated in the
possibilities of development of competences, exploration of management techniques,
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improvement of professional performance, upgrading of curriculum and enhancement of
employability.

Veludo-de-Oliveira & Ikeda (2006) identified that MBA students bring as value in educational
services as the relationship among peers (networking) and an immediacy approach to
learning. Silva & Godoy (2016) investigated by means of in-depth interviews the perception of
MBA students about the course, its learning and impacts on the career. Results keep
connection with research findings aforementioned in this paper, i.e., students identified as
fundamental points of a MBA: the practical approach, the amplified vision of the business
complexity, the knowledge and lived experiences in the classroom that generate impacts in
the working environment.

According Daniel (1998, apud Herrington 2010), 110 MBA degrees were conferred in 1910
and no more than 4,335 were awarded until 1949. However, between 1950 and 1975 the MBA
underwent tremendous growth in the USA. The very first records of a business program in
higher education were attributed to Harvard University: the institution offered a course to 59
graduate students in 1908. Today, MBA is one of the most popular graduate degree programs
in the USA. However, the growth was not so fast. Since the first course, the number of MBA
degrees conferred increased to over 40,000 per year and the number of MBA programs grew
by approximately 500 (Daniel 1998, apud Herrington 2010).

Based on the Application Trends Survey Report 2018, it can be comprehended that MBA
programs report a similar volume of applications in 2018 compared with 2017 (GMAC 2018).
Despite this stability, numbers are different when visualized in a regional context, when US is
slightly reducing the demand, in the other hand Europe and Canada are increasing it. If the
MBA format is considered in the analysis, it can be seen that American Full Time 2-year MBA
are reducing in more than 70% of the Programs that answer the survey.

However, the amount of GMAC applications during 2018 continues to be quite high, almost
300,000 candidates in 549 Programs that answer the survey in both last 2 years.

Since the beginning of the 1990s Brazil has experienced a profusion of MBA offerings (Ikeda
et al. 2005) due to factors such as the low regulation of the Ministry of Education, academic
deficiencies in Business School and lack of skills in workplace. Even today, part of the MBA
students has partial and full subsidy from their employers. The Brazilian Guide of MBA,
published by Folha de S. Paulo newspaper (Zaremba 2016), points out the need of
“tropicalization” of MBAs, which are not considered a master's degree by the government but
a lato sensu graduate course.

Sabbag (2017) approaches in a broader context, which applies to several postgraduate
courses in Brazil, citing that "Graduate studies have become increasingly essential for
successful career. The number of students enrolled in postgraduate courses in Brazil
increased by over 100% in ten years, with the most recent data from 2015 showing that
325,230 students enrolled in postgraduate courses (Specialization, Master's, Doctorate and
Post-doctorate), more than double that registered in 2005. During the same period, the
number of courses also increased from 2,057 to 3,905.

Unlike the USA, Brazilian students do not count on public and private enforcement entities to
follow up the courses performance like AACSB, Executive MBA Council, AMBA and EQUIS.
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Internationalization of MBA

There is consensus in the academy about the benefits of interconnectivity of the MBA
students with the world as a whole. Recent research suggests trends of business schools
toward the construction of programs based on labor market pressures and also from demands
of the students themselves. The effects produced by the globalization of the labor markets
intensively demand MBAs that incorporate in their curricula international, intercultural and
global dimensions in the learning, teaching and assessment processes (Leask 2015). This
internationalized graduate education should be in line with a plural, diversified and globally
integrated labor market (Simm & Marvell 2017).

Specially during the 1990s, academy and organizations are concerned on internationalized
business education (Ball & McCulloch Jr. 1993). Studies have been carried out in different
parts of the world with different subjects over the last decade about the relationship between
globalization and the development of international skills at business school for improving
professional performance in different countries like USA, Australia, Thailand, UK and Brazil
(Stromquist 2007; Cresling 2008; Pimpa 2009, Ketikidis et al. 2014; Vasques & Ruas 2012).

Killick (2015) considers the internationalization of schools as an answer to the challenges of
globalization and, from the students’ point of view, it is a changing process toward a broader
vision of the world. The Department of Education of the USA published in November 2012 a
paper indicating strategic objectives of that country to foment the development of global
competencies for the American students (Middlehurst 2013). This document recognizes that
the ability of communicate, appreciate and work with diverse perspectives and points of view
contributes to raise the cohesion among different people in the sense of integrated solutions
to problems and global questions.

The incorporation of this institutional perspective in the USA was influenced by the effects of
the economic crises of 2008 (Hudzik 2010). The global consequences of the economic crises
activated the perception of schools and labor market that the internationalization of students
should go beyond teaching and learning. The more missions and different perspectives
experienced by students in different higher education institutions all over the world, the more
the possibilities of solving global problems with global/local solutions.

Clifford & Montgomery (2014) and Killick (2015) highlight that the global citizen comes before
the global student; a quite expressive issue today in Europe and United Kingdom. The authors
mentioned that education should be guided by a holistic and integrative vision aiming at
providing to the student interesting experiences at the working environment. However, the
analyses are more linked to the curricula reform than the issues related to the entrance
competencies of students in graduate courses.

In the analysis of an internationalized graduate business program, McCormick & Stephen
(2016) have proposed a comprehensive framework in their research, considering the following
concepts: (1) graduate experience through the coursework and (2) learning through studying
abroad as influencers (independent variables) and (3) global skills necessary to the workplace
and (4) global mindset as outcomes (dependent variables).

We used these four constructs presented in McCormick & Stephen (2016) as guidelines to
explore the many other concepts underlying internationalization of higher education in
business, as follows: internationalization of curriculum (Leask 2009; Clifford 2013), innovative
pedagogic approaches (Simm & Marvell 2017; Kenna 2017), intercultural, learning and
personal experience (Gu 2009; Hudzik 2010; Lyones & Gurholt 2017; Pereira et al. 2017),

https://iises.net/proceedings/8th-teaching-education-conference/front-page 70



17 September 2019, 8th Teaching & Education Conference, Vienna ISBN 978-80-87927-90-8, IISES

critical thinking (Scheunpflug 2011; Bourn 2014; Kenna 2017; Lehtomaki et al. 2017), cross
cultural competence (Johnson et al. 2006; Griffith 2009), global thinking (Bourn 2014; Klein et
al. 2014; McCormick & Stephen 2016), the challenge of established knowledge (Clifford &
Montgomery 2014; Killick 2015), global perspective (Hanvey 1976; Klein et al. 2014), global
connectedness (Lehtomaki et al. 2017), global citizenship (Nussbaum 2002; Clifford &
Montgomery 2014; Haigh 2014; Sherman 2017), global dimension (Bourn 2014) and world-
mindedness (Béneker et al. 2013).

Internationalization at Home

The concept of internationalization at home is widely debated in the higher education literature
(Crowther et al. 2000; Nilsson 2003; Eisenchlas & Trevaskes 2003; Wéachter 2003; Leask
2004; Kehm & Tachler 2007; Beelen 2011; Beelen & De Wit 2012; Knight 2013; Mak & Barker
2013; Harrison 2015; Simm & Marvell 2017). The main idea is related to the ability to
incorporate in teaching an internationalized dimension. It means that the students may enjoy
an MBA program with an international emphasis without having to go abroad.

Looking back into a recent past, the issue “internationalization at home” gained a special
emphasis in the 1999 Forum of EAIE (European Association for International Education) when
scholars as Bengt Nilsson (Crowler et al. 2000) questioned the validity of internationalization
programs like ERASMUS (European Region Action Scheme for the Mobility of University
Students), one of the most important initiatives launched in 1987. Even ten years after the
launch of these programs, by 1999, the proportion of students in Europe with international
experience in his/her academic background was only 10%. A viable alternative for the 90%
left could be getting those international skills at home in domestic higher education
institutions. As argued by Nilsson (2003, p.l) internationalization at home should not be
restricted to a small fraction of participants: “The basic idea has been to try to let the
internationalization process embrace the whole university: all staff and all students— not only
the 10% of the mobile students and a few professors”.

Taking into account Wéachter (2003, p.6) definition, internationalization at home (laH) is “any
internationally related activity with the exception of outbound student and staff mobility”, the
construct laH can be formed by all possible activities conducted at the higher education
institution with the intent of providing international academic background to students: the
content of the course (curriculum) and all the subjects and disciplines considered, the
interaction student-student (within the student network), student-teachers, and student-
devices, including all innovative pedagogic tools available, besides extra-curricular activities
students can get involved. Therefore, laH is a multifaceted concept involving important sub
dimensions. This way, Crowther et al. (2000), corroborated by Harrison (2015) understand
that the international education experience can happen through interaction with international
students, curriculum development and innovative pedagogic approaches.

The interaction the students might have in their home institution with international peers along
the course duration provides one relevant aspect of laH: the contact with other cultures.
These contacts open room for the development of the ability to deal with diversity. The
development of intercultural skills is immersed in “international education”, one of the four
dimensions of internationalization presented by Middlehurst (2013): the other three
dimensions are: international student mobility, transnational education, and global networks.
The author highlights the importance of initiatives towards integration of cross-cultural
knowledge and widening the understanding of diverse educational pedagogical practices.
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According to Nilsson (2003) and also supported by Clifford (2013), students leaving university
should have open minds, generosity toward other people, accordingly behavior with other
cultures, adequate communication with people from other religions, values and customs and
self confidence when dealing with unfamiliar issues.

The internationalization of curriculum is a relevant and practical way to bring in the classroom
an international perspective that could help in the preparation of the student to deal with global
issues. That is an important sub dimension of laH once it can provide the necessary content
that would contribute to the understanding by students of the international dynamic in which a
certain academic area of interest is inserted. It is possible to identify new layers of dimensions
or factors in this sub dimension. According to Leask (2009) the internationalization of the
curriculum takes place by means of the incorporation of international and intercultural
dimensions in its content. Clifford (2013) distinguishes in the internationalization of curriculum,
components like global perspectives, inter or cross-cultural dialogue, and socially responsible
citizenship. This author stresses that the comprehension of different countries enables
students to understand better their own institutions and organizations with an international
perspective. Also the cross-cultural point of view contributes the ability of seeing the world
considering other peoples perspective. As stated by Leask (2009, p.211), referring to the
internationalization of curriculum: “Ideally, students will be required, at various stages through
their program of study, to work on tasks that are structured in such a way that they cannot be
successfully completed without a meaningful exchange of cultural information”.

How the teaching (pedagogic approaches) is delivered to the students is also a critical issue,
especially if one considers all the possibilities and tools available through information and
communication technologies (ICT). ICT has a central role in internationalization at home once
it allows real time contact with the world abroad and also provides several didactic tools and
instruments to make feasible most pedagogic activities foreseen for a course. Simm & Marvell
(2017) reinforce that resources and technologies should be used effectively in order to create
global students, like joint curriculum development, distance learning, international field
courses and placements. However, these authors call the attention for new styles of teaching
besides content. Kenna (2017) goes further and stresses the role of learning over teaching
once the former centered in the students’ needs while the latter is concentrated on the
teacher’s necessities. According to the author the learning perspective gets the students to
examine new ways and perspectives when dealing with a challenge. Table 1 depicts the
measurement of the construct “internationalization at home” and its indicators.

Table 1 — Internationalization at Home: construct and indicators

Construct Indicators Description Authors
Interaction with The contacts _student; Middlehurst (2013);
maintain with international . )
students / visiting colleaques and Nilsson (2003);
professors / staff 9 9 Clifford (2013)
faculties
Internationalization Internationalization All the content inside the Leask (2009); Clifford
at Home . structure of an _
of curriculum . . (2013),
international course
Innovative The teaching and its .
edagogic tools, including innovative Simm & Marvell
pedagog OIS, | gnn (2017); Kenna (2017)
approaches didactic technologies

Source: Authors
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Experience Abroad — Mobility

The international experience abroad, i.e. the one which involves the mobilization of the
student leaving his home country and going to get a degree in a foreign educational institution,
is the most traditional way of seeing internationalization of higher education. This is confirmed
by Simm & Marvell (2017, p. 468): “Traditionally, internationalization of the curriculum has
been associated with outbound mobility of students and staff”.

The idea of a journey as an educational experience which outcomes might be transformative
can be traced back in the Greek myths (Lyones & Gurholt 2017). In those journeys the
protagonist goes to a “strange” place as a visitor of other and people could gain “treasures”
(lessons). According to Lyones & Gurholt (2017) the concept of journey as an experience of
education re-emerged in England as the Grand Tour (Gross 2008), when young and wealthy
people, sons and daughters of the elite took those trips with the aim of knowing arts, culture
and history as rite of passage.

These journeys can be considered as an important intercultural experience as much as a
personal experience (Lyones & Gurholt 2017; Gu 2009; Pereira et al. 2017). All the difficulties
encountered by the student traveler in the foreign academic environment can bring a lot of
suffering and considerable amount of stress, which Gu (2009) identified as shocks of all sort:
culture, learning, education, language and role shocks. Nevertheless, the effort is worth to be
made: when successful the intercultural experience might be transformative for the
protagonist’'s life. As stated by Gu (2009, p. 47), “One has to cross cultural boundaries to
experience the development of their intercultural competence and awareness”. The learning
that comes with the journey abroad is worth mentioning. Lyones & Gurholt (2017, p.12) assert
that the new experience usually destabilizes existing knowledge: “people find new responses
in new circumstances”. As aforementioned by Hudzik (2010), the possibilities of dealing
successfully with problems applying global or local solutions are directly and positively
correlated with the quantity and quality of missions experienced by the student. Table 2
presents the construct “experience abroad” and its indicators.

Table 2 — Experience Abroad: construct and indicators

Construct Indicators Description Authors
The academic Lyones & Gurholt
Intercultural and learning acquired in | (2017); Pereira et al.
Learning Experience | a foreign (2017); Gu (2009);
environment Hudzik (2010)

E i Abroad
Xperience Abroa The personal Lyones & Gurholt

challenges faced by | (2017); Pereira et al.
the students when (2017); Gu (2009);
studying abroad Hudzik (2010)

Personal Experience

Source: Authors

In emerging countries like Brazil, the experience abroad also has its pros and cons. Pereira et
al. (2017) reported the experiences of Brazilian students abroad and African students in
Brazil. Although the African students enjoyed very much the academic journey and perceived
it as personal development and represented opportunities in many ways, they had to face a
kind of silent prejudice. The authors presented in short that the experience abroad was related
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to intercultural academic opportunities, allowed personal development, provided cultural
enhancement and help identifying new working possibilities.

Taking into account that the two concepts “Internationalization at Home” and “Experience
Abroad” have many points in common, like studying international business subjects and
disciplines in the student home country or abroad, a first hypothesis is proposed:

H1: There is a positive correlation between the international learning a student acquires
in a MBA course at home (Internationalization at Home) and the international
experience a student acquires abroad (Experience Abroad).

Global Skills

Global Skills in the context of international higher education are those competences the
professional must acquire to become able to deal successfully in a global business
environment. After an international academic experience the student should shape abilities to
develop critical analysis (Scheunpflug 2011; and Bourn 2014; Kenna 2017; Lehtomaki et al.
2017) in a global context, cultivate cross-cultural competence (Johnson et al. 2006; Griffith
2009), think globally (Bourn 2014; Klein et al. 2014; McCormick & Stephen 2016) and learn
how to challenge established knowledge and assumptions (Clifford & Montgomery 2014;
Killick 2015).

The capability of thinking in a critical way (critical thinking) has been for a long time an
important requirement for all the players in the academy: students, professors, deans,
managers, etc. (Kenna 2017). It is a trait linked to the falsifiability of Karl Popper, i.e., any truth
is only acceptable the way it is until proof in contrary. Translating this into the business
academic language for instance, a manager accepts a certain strategy or an innovative
approach just until someone brings a better alternative to solve the problem. It is about an
independent way of thinking unconnected from dogmas, doctrines or canons. According to
Kenna (2017) critical thinking is a core issue in the internationalization of curriculum focusing
in the development of global citizens able to critically think about the world. As exposed by
Lehtomaki et al. (2017, p.2011) and Scheunpflug (2011) and Bourn (2014), the necessary
competences in a globally connected world comprehend interpret own values and attitudes,
reflect critically about knowledge and information, being able to analyze situations and
perspectives, and concatenating local questions to global contexts.

Another relevant issue considering global skills is the faculty of dealing with a diverse cultural
environment, known in the literature as cross cultural competence. As argued by White &
Griffith (1998) graduate business students should get in touch with different cultural issues
and perspectives by means of language and cultural immersion, dealing with a diverse body
of students and faculty as well. In the words of Johnson et al. (2006, p. 530): “Cross-cultural
competence in international business is an individual’s effectiveness in drawing upon a set of
knowledge, skills, and personal attributes in order to work successfully with people from
different national cultural backgrounds at home or abroad”.

To think globally could also be considered another dimension of global skills. It is related to
the capacity of and competence to deal with the business diversity of a global environment,
taking into account the complex interdependence and connections typical of an international
business logic. As posited by Klein et al. (2014, p.2), “A learning outcome of ‘thinking globally’
involves not only appreciating and understanding different international conditions but also
considering these connections and deciding actions based on this broader perspective”. As
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exposed by McCormick & Stephen (2016) there is a strong pressure on graduate business
schools to develop managers able to feel confident when heading business in different parts
of the world.

Global skills are also associated to the competence of challenging establishment, i.e., the
ability to confront traditional beliefs and long term assumptions taken as truth by the people
involved. It takes a lot of energy to face all the opposition these situations usually produce.
Status quo is naturally defended by those who helped in the construction of it. Simm & Marvell
(2017), Clifford & Montgomery (2014) and Killick (2015) argue about the importance for
students and professionals to challenge traditional views and confront dominant perspectives
through the development of new ways of thinking. Table 3 shows the construct “Global Skills”
and its indicators.

Table 3 — Global Skills: construct and indicators

Construct Indicators Description Authors
Scheunpflug 2011;
Critical The ability to think in an Bourn 2014; Kenna
Thinking independent and critical way 2017; Lehtomaki et al.
2017
Cross Cultural | The competence to deal with a Johnson et al. 2006;
. Competence diverse cultural environment Griffith 2009
Global Skills . - .
The capacity to deal with the Bourn 2014; Klein et
Think Globally | business diversity in a globalized | al. 2014; McCormick &
and interdependent world Stephen 2016
E:tj:jir;ii q The faculty to confront traditional | Clifford & Montgomery
beliefs and accepted assumptions | 2014; Killick 2015
Knowledge

Source: Authors

Considering that “Global Skills”, understood as the necessary abilities the student must
acquire to face successfully the international business challenges, are the desired outcomes
of a MBA course with international emphasis, and also considering the dynamics of higher
education approached in this text about the concepts of internationalization at home and
experience abroad, two hypotheses are proposed:

H2: The international learning a student acquires in a MBA course at home
(Internationalization at Home) influences directly her/his skills (Global Skills) to deal
successfully with business in an international context.

H3: The international experience a student acquires abroad (Experience Abroad) during
a MBA course influences directly her/his skills (Global Skills) to deal successfully with
business in an international context.

Global Mindset

The idea of global mindset is related to the consciousness someone may develop about how
this person perceive herself or himself as a student, professional or a human being in the
context of the whole world. It is associated to what this person thinks and does and its
interactions and consequences considering the international environment around. In the
academic literature, global mindset is linked to the concepts of global perspective (Hanvey
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1976, Klein et al. 2014), global connectedness (Bourn 2014; Lehtomaki et al. 2017), global
citizenship (Nussbaum 2002; Clifford & Montgomery 2014; Haigh 2014; Sherman 2017),
global dimension (Bourn 2014) and world-mindedness (Béneker et al. 2013).

A pioneer work aiming at articulating the notion of global conscience in education was
developed by Hanvey (1976) in the 1970’s and updated by Klein et al. (2014). The original
idea of Hanvey was to highlight to the American schoolteachers how the students could find a
better way to think about themselves, about the nation, the themes they study, trying to
provide the school content a more global context. According to Hanvey (1976), the objective
of teaching in a global perspective was directly related to the maximization of five dimensions
in every individual, considering her or his dispositions: (1) perspective consciousness: the
recognition that someone has a particular view of the world which is not necessarily universal;
(2) state of the planet: conscience of the conditions of the world and development, taking into
account emergent conditions and trends; (3) cross-cultural awareness: conscience about the
diversity of ideas and practices in vogue around the world in human societies; (4) knowledge
of global dynamics: some comprehension of key traits and mechanism about how the world
functions as a system; (5) awareness of human choices: a conscience of the problems of
choice faced by individuals, nations and the human species and knowledge about how the
global system expands. It is worth to say that this concept of Hanvey considers simultaneously
the ideas of global skills (practical readiness to work in a global environment) and global
mindset (a conscience of the self inserted in the world).

The higher education institutions on the way to prepare global citizens for a future of
uncertainty are dealing with an ever more interconnected world, where disciplinary
boundaries, subject contents and local contexts are no longer corresponding to the
necessities of individuals, employers and societies (Lehtomaki et al. 2017). This takes to the
concept of global connectedness which is related to the learning about the others, learning
about the self, review of assumptions, reassesment of familiar issues and that “the
relativeness of problems and global connection not only brings greater awareness but raises
new questions” (Lehtomaki et al. 2017, p. 2022).

Another relevant dimension linked to global mindset is the concept of global citizenship which
is related to the conscience that someone develop taking into account herself or himself
having the whole world as a reference. One of the most cited definition (Clifford & Montgomery
2014; Haigh 2014; Sherman 2017) was made by Nussbaum (2002), for whom global
citizenship is formed by (1) the capacity to criticize one’s own tradition; (2) think as a citizen of
the world; and (3) be able to see the world with the other’s eyes. In short, global citizen would
be associated to the possibility of an ordinary local citizen to review his own status,
incorporating a wider context and becoming global.

In line with the concept of global mindset is the term “global dimension” proposed by the
Department of Education and Skills in the United Kingdom (Bourn 2014), which central focus
is the promotion of learning in a world of interdependencies, the approach of similarities of
people in the globe and the belief in a fairer and sustainable world. The term is linked to:
global citizenship, sustainable development, social justice, diversity, values and perceptions,
interdependence, conflict resolution and human rights.

Also associated with the idea of global mindset is the construct world-mindedness which is
related to the questions about how someone sees herself or himself and their relation to the
whole world. The term world-mindedness was a main issue on the research of Sampson and
Smith (1957), cited in Béneker et al. (2013), who developed a scale in the 1950’s
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compounded of eight dimensions: religion, immigration, government, economics, patriotism,
race, education and war. Hett (1993) also constructed a similar measure comprehending the
factors: responsibility, cultural pluralism, efficacy, global centrism and interconnectedness.
Based on the work of Sampson and Smith (1957) and Hett (1993), Béneker et al., (2013,
p.324) updated the concept and produced a new scale of world-mindedness, with which the
authors could identify and present as “world-minded the individual who favors a world-view of
the problems of humanity, whose primary reference group is mankind, rather than American,
English, Chinese.”. Table 4 depicts the construct “Global Mindset” and its indicators.

Table 4 — Global Mindset: construct and indicators

Construct Indicators Description Authors

perspective consciousness,

Global cross-cultural awareness, global | Hanvey 1976; Klein et al.

Perspective dynamics, awareness of human | 2014
choices

Global qurrlng disciplinary boundaries, Bourn 2014; Lehtomaki
subject contents and local

Connectedness et al. 2017
contexts
capacity to criticize one’s Nussbaum 2002; Clifford

Global Global tradition, think as a citizen of the | & Montgomery 2014;
. Citizenship world, see the world with the Haigh 2014; Sherman
Mindset ,

other’'s eyes 2017
global citizenship, sustainable

Global dgvelqpment, social justice,

. . diversity, values and Bourn 2014

Dimension . .
perceptions, interdependence,
conflict resolution, human rights

World- how someone sees herself or

. himself and their relation to the | Béneker et al. 2013
Mindedness world

Source: Authors

As summarized in Table 4, the concept of “Global Mindset”, - understood as a conscience
someone may develop about herself/himself (student, professional, citizen or human being)
considering the whole world as the context -, can be influenced by an international academic
formation be it originated at home (internationalization at home) or acquired in other countries
(experience abroad); this way, another two hypotheses are proposed:

H4: The international learning a student acquires in a MBA course at home
(Internationalization at Home) influences directly the development of a conscience
(Global Mindset) about herself/himself in the context of the whole world.

H5: The international experience a student acquires abroad (Experience Abroad) during
a MBA course influences directly the development of a conscience (Global Mindset)
about herself/himself in the context of the whole world.

It is also hypothesized in this paper that the more global skills a student acquire, i.e., the more
abilities and competences a student acquire to run an international business, the more
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predisposed this student is to develop a global conscience (global mindset) about
herself/himself in the context of the whole world. Then come the next hypothesis:

H6: The more Global Skills the student acquire, the more susceptible she/he is to
develop a Global Mindset.

Proposed Model

The proposed model is depicted in Figure 1. As mentioned before the main idea is to evaluate
how much internationalized the student can be after taking a MBA course. The logical
permeating the model is to do an assessment based on the concepts previously explored in
the literature: internationalization at home (international learning in a domestic MBA course)
experience abroad (international learning in another country than the home one), global skills
(abilities acquired to deal successfully in a international business environment) and global
mindset (conscience someone develop about world).

The assumptions about the relationship among these four latent variables presuppose the
independent ones (influencers), - internationalization at home and experience abroad -, exert
influence on the dependents (outcomes) global skills and global mindset. It is in the
fundamentals of the model that besides the actual and evident experience abroad, a student
can also acquire international skills in her/his home country university through interaction with
foreign students and faculties, adoption of a comprehensive curriculum and through contact
with innovative teaching methods. Nevertheless not only skills are expected as outcomes of a
higher education experience in business, but also the formation of a mindset through which
the student starts seeing the world with the eyes of a global and interconnected citizen.

Also to be considered are the possible influences of certain characteristics of the students in
future samples, what in methodology is called moderator variables. McCormick & Stephen
(2016), in which research this paper got inspiration, used as a moderator the occupation of the
respondent, i.e., if the student has or not worked for a multinational company. The very fact
that someone is employed in a firm organized according to international business standards
can be a relevant source of influence on the skills acquired. And if this condition, as a
multinational employee, includes trips abroad with experience in the foreign unit, then
expectations of influence grow even higher. It is reasonable to infer that any non academic
experience abroad (participation in international events and congresses, short term courses,
even touristic trips) might be quite influential in the formation of a global mindset for instance.
Another important moderator could be how intense is the respondent connected to and/or
involved in international issues through information and communication technology (ICT)
devices. The internet and related technologies themselves have provided several possibilities
for the internationalization process be it academic or not.
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Figure 1 — Proposed Model

Internationalization
at Home

Global Skills

Experience
Abroad

Global Mindset

Source: Authors

As already mentioned, the proposed model was based on the work of McCormick & Stephen
(2016): the four constructs displayed in Figure 1 keep a general resemblance in meaning with
the research framework developed by those authors. However, we went a step further in the
sense that each of the four main concepts were explored in the investigated literature, so that
underlying dimensions/facets were unlocked and consequently they were assumed as
multidimensional constructs as shown in Table 1 (Internationalization at Home: construct and
indicators), Table 2 (Experience Abroad: construct and indicators), Table 3 (Global Skills:
construct and indicators) and Table 4 (Global Mindset: construct and indicators).

Besides that, another relevant difference from McCormick & Stephen’s are the proposed
interrelationship among the concepts, where “internationalization at home” and “experience
abroad” function as pure independent variables, influencing the other two dependents; “global
skills” operates simultaneously as independent and dependent variable, and global mindset
works as the final outcome, the main dependent construct of the model.

Method

For this study, a theoretical, exploratory and qualitative study was carried out. The
relationships discussed in the theoretical approach allow us to understand that global mindset
is composed by antecedent constructs, as well by its factors. The antecedents are
characterized for Experience Abroad, Global Skills and Internationalization at Home. They are
derived from some studies in the Education area and from experience. Based on this
proposed conceptual model, the hypotheses were outlined and will be tested in the next
phase of the research.
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Concluding Remarks

Considering all the complexities involved in the issue internationalization of a professional
career, this paper had as objective to propose a model with the aim of assessing how global a
graduate business student can be. To achieve this goal, a comprehensive examination of the
literature was conducted focusing the basic dimensions underlying the internationalization
concept in higher education.

As exposed along the text, the main factors identified as fundamental pillars in evaluating the
internationalization level of business students were: (1) internationalization at home,
understood as the possibility of getting international knowledge without having to move
abroad; (2) experience abroad, involving academic and non academic explorations a student
may undergo in other countries as an academic and/or a professional; (3) global skills,
meaning all the knowledge a student may acquire to deal successfully with international
business challenges; and (4) global mindset, signifying an international conscience about the
planet in terms of culture, sustainability, justice, values and other issues related to a global
citizenship. The expected relationships in the model are that constructs (1) and (2),
internationalization at home and experienced abroad, influence the development of global
skills (3), and also the formation of a global mindset (4).

It is also expected that some moderating variables will probably affect the relationships within
the model, like the occurrence of previous professional experience abroad of the students, or
the intimacy of these students with international networks through information technology
communication (ICT) devices, or any other characteristic that might alter the balance of forces
in the measurement scale, what can be included in the survey structure in order to be tested.
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