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Abstract:
In order to enable the students to reach the determined goals, while preparing questions based on
the texts, the questions should be grouped into the questions to be asked before the text, the
questions to be asked while the text is processed and the questions to be asked after the text is
processed, and the levels of these questions should be organized according to the performance of
the students. Akyol (1997) defines the limitations of the text preparation questions as “pre-text
questions can limit the understanding of the reader because the reader can only read to find the
answers to the questions ”; while the advantages of these questions “ “pre-text questions arouse
curiosity about the material to be read by the student; It focuses its attention on specific information
and makes it easier to make accurate interpretations of what might happen next stage”. Based on
these approaches, this research was aimed to examine the effect of pre-text questions on preparing
students for the text. 60 (29 male, 31 female) students of the second grade students in Sancaktepe
district of Istanbul participated in the study. In the study, which was designed according to the case
study of qualitative research patterns, as a data collection tool, student worksheets consisting of
pre- and post-text questions prepared by the researchers, observation notes and semi-structured
interview form were used. The practice was carried out with two narrative texts prepared with 5W-1H
questions (the first text formed by giving 5W-1H questions before the text, the second text formed
by giving 5W-1H questions after the text) and the form of “I Choose Worksheet” after the course.
Content analysis was used to analyze the collected data. As a result of the findings, it was observed
that the students wanted to ask questions about the pre-text, the questions asked led them to
understand the text better and they preferred the text consisting of pre-text questions.
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                    Introduction 

Reading, vision, vocalization, understanding, structuring in the 

mind, such as eye, voice and our brain is formed as a result of 

various complex activities. First certain lines, letters or symbols to 

be detected, after understanding the meaning of those words and 

phrases by concentration of attention in this regard and by way of 

embodying the memory reaches process success. Reading 

comprehension is a cognitive skill that measures the reader's 

ability to combine text knowledge with previous knowledge and 

results in the details of the individual's mental goal (Anderson & 

Pearson, 1984; Afflerb ach, 1990; Meneghetti, Carretti & Dee Me, 

2006). Hence, reading comprehension is an interactive process 

between the reader and the text (Rumelhart, 1994). In order to 

reach a successful level of understanding, the reader and the text 

elements should be examined (Au, Highfield & Raphael, 

2006). Recent research states that children should focus more 

on understanding and content in texts they read rather 

than learning to make meaning (Neuman, 2001). 

In his book “Literacy”, Paulo Freire described “the act of reading 

as remembering the distant childhood as far as I could trust, trying 

to understand the special world and the act of reading in which I 

act, absolutely meaningful to me”. Making reading and 

understanding meaningful for students depends on the interaction 

between the text and the reader. One of the most important tools 

used to make sense is questions. Researchers (Cerdán, Vidal-

Abarca, Martínez, Gilabert and Gil, 2009; by stated Akyol, Yildirim, 

Ates and Cetinkaya, 2013) state that the questions deeply affect 

the understanding process. In order to enable the students to 

reach the determined goals, while preparing questions based on 

the texts, the questions should be grouped into the questions to 

be asked before the text, the questions to be asked while the text 

is processed and the questions to be asked after the text is 

processed, and the levels of these questions should be organized 

according to the performance of the students.  (Akyol , 1997). The 

student can answer the questions of the given text, summarize 

briefly, and illustrate the events in the text in order of 

occurrence. If the teacher wants the student to read the text and 

then explain what he has read, the student will first need to focus 

his attention on the text. It is thought that the students' attention 

can be drawn to the text with the help of the questions given 

before the text.  Akyol (1997) defines the limitations of the text 

preparation questions as “pre-text questions can limit the 

understanding of the reader because the reader can only read to 

find the answers to the questions ”; while the advantages of these 

questions “ “pre-text questions arouse curiosity about the material 

to be read by the student; It focuses its attention on specific 

information and makes it easier to make accurate interpretations 

of what might happen next stage”. 
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The questions asked before the text may varies; but when the 

class starts with questions that explain the content of the story, 

such as 5W-1H questions, the student will look for answers to 

these questions in the text. 5W-1H questions, what, where, when, 

how, why and who are frequently encountered in narrative 

texts. Narrative text is an interesting, intriguing text that is used to 

explain and explain an event or situation in a cause and effect 

relationship. The types of narrative texts attract children's interest 

more (Lüle Mert, 2012). The student will be motivated to read the 

text by establishing a cause and effect relationship to answer the 

5W-1H questions. Motivation, which is a concept related to 

learning, is defined as the force that activates, maintains and 

directs the behavior towards a goal. Motivation is the most 

important determinant of success and efficiency by initiating and 

sustaining the action (Dilekmen & Ada, 2005). Reading is a skill 

that requires students to choose between doing and not 

doing. This requires motivation. Motivation students' attitudes 

towards reading, interest and so on. positively affects many 

behavioral characteristics. 

The relevant readers are motivated to read in a variety of ways, 

creating new insights from the knowledge gained from their 

previous experience. Thus, they participate in different social 

interactions through reading (Aydemir & Ozturk, 

2013) . Therefore, it is useful to ask certain questions before the 

text in order to direct the student's attention to the text and 

motivate them. Motivating all students in the light of certain 

questions means providing the opportunity to look at the text in a 

common framework. The student will find the answers to the 

questions sought in the text by interpreting the words in the 

text.  On the other hand, pre-text questions are answered by the 

student while reading the text, and can be checked again after 

reading the text. The answers of the questions are repeated at 

least three times by the student.  

The reader can go over the same sentence over and over, weigh 

its meaning, and analyze every kind of meaning by analyzing its 

structure. A sentence can be divided into particles and distilled 

until the last real drop is reached ( Sanders, 1994). According to 

Sanders, it is important again in reading. Techniques for assisting 

and developing children's reading and comprehension skills and 

motivating children to do more reading have always been of 

interest to educators and those involved in educational 

research. Therefore, if we want to increase the level 

of reading and in connection with this, it is very important to 

ensure the active participation of the student. If the 

student learns what is expected of him / her at the beginning of 

the text, he/she will endeavor to realize this learning. The student 

will increase his interest in reading as he understands what he is 
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reading, and as his reading skill increases, he may become more 

fond of reading. Therefore, the activities planned by the teacher 

are extremely important for achieving the set goals. Based on 

these approaches, the number of studies on pre-text questions is 

small. The aim of this study is to examine the effect of pre-text 

questions on preparing students for the text in order to make 

detailed analysis of pre-text questions. Research questions are as 

follows: 

1. What are the pre-text and post-text question preferences of the 

students? 

2. What are the reasons for pre-text and post-text questions? 

                    Method  

In this section, the research model that constitutes the research 

method, the working group, the data collection and the analysis of 

the data are given. 

Research model 

In the study, holistic (single) case design was used from the case 

study which is a qualitative research design. Based on the 

aspects separated from other types of research, it is possible to 

say that the case study is a research method based on the 'how' 

and 'why' questions, allowing the researcher to investigate in 

depth the phenomenon or event that the researcher cannot 

control  (Yıldırım & Şimşek, 2016 ) . 

                     Participants 

The study group consisted of 60 (29 boys, 31 girls) students from 

the second grade students of a primary school in Sancaktepe 

district of Istanbul  

                    Data collection tools 

In the research, the student worksheets consisting of pre- and 

post-text questions prepared by the researchers and semi-

structured interview form were used as data collection tools. 

The study prepared by researchers, data collection instruments 

are as follows: 

“I choose my worksheet” semi-structured interview form 

 Worksheet of text consisting of questions before 5W-1H text that 

"The Crow and the Fox"  

 Worksheet of text consisting of questions  after 5W-1H text that 

"The Crow and the Fox"  

Worksheet of text consisting of questions before 5W-1H text that "    

Sun and Wind "  

Worksheet of text consisting of questions  after 5W-1H text that " 

Sun and Wind” 

Data Collection  

The first group was given Crow and Fox, which consisted of pre-

text questions, and Sun and Wind, which consisted of post-text 
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questions, respectively. The students were asked to read the text 

quietly and answer the questions . Afterwards, the group was 

given a 'I Choose My Worksheet' form and asked which text they 

liked more and a brief summary of the texts was asked. 

The second group was given Sun and Wind, which consisted of 

pre-text questions, and, Crow and Fox which consisted of post-

text questions, respectively. Afterwards, the form was distributed 

to the group with the form of “I Choose My Worksheet” and asked 

which text he liked more and a brief summary of the texts was 

asked. The purpose of this study is to ensure that the content of 

the text is examined independently of the content of the text. 

 

 

 

Figure 1:  “I choose my worksheet” form 
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With the “I Choose My Worksheet” form, the students were asked 

to explain which of the given texts they prefer and why, and give a 

short description of the texts they read. 

Figure 2: Two Worksheets Given to 1.Group Students (Text 1 

and Text 2) 
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Figure 3: Two Worksheets Given to 2.Group Students (Text 1 

and Text 2) 

 

 
 

                    Analyses of data  

Pre-text and post-text preference numbers in the 'I Choose My 

Worksheet' form were analyzed. The reasons in their selection 

were grouped under two categories (Those who stated why, those 

who did not specify) and the frequency values were 

calculated. The content of the short summaries in the same form 

in terms of the meaning of the text before and after the text in the 

summary of the text was analyzed by content analysis. 
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                      Findings  

What are the pre-text and post-text question preferences of the 

students? 

When the students were asked whether they chose the 

worksheets that continued with the text that started with the 

questions before, the worksheet that was continued with the 

questions after the text, 39 students stated that they liked to be 

asked the questions before the text and 21 students liked to be 

asked the questions after the text. 

Table 1: Number of pre-and post-text preferences of students 

Preference                                                                                N                

% 

Text preferences consisting of pre-text questions              39                  

65 

Text preferences consisting of post-text questions            21                  

35 

Total                                                                                         60            

100 

As shown in Table 1, 65% of the students preferred worksheets 

with pre-text questions. It has been observed that there is 

no significant difference in each narrative text of the student 

What are the reasons for pre-text and post-text questions? 

According to the results of the research, the reasons for choosing 

students are given in Table 2. 

Table 2: The reasons what students prefer pre -text and post-

text questions  

  

According to the majority of the answers received from the 

students, the main reason for choosing pre-text questions is to 

understand the text better. In addition, one of the reasons for 
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choosing texts that start with questions is that they understand the 

text better because they give clues about the text and can solve 

the questions more carefully. On the other hand after the text that 

questions the students who prefer the text 'text can not solve the 

questions without reading' more like circulation from previous 

habit years before the text it after the text of the tuft and 

questions to arrive gun that objective has said. 

Conclusion, Discussion and Suggestions  

The students were asked whether they preferred to be asked 

before the text or after the text and why. The students who chose 

to be asked questions before the text stated that they understood 

the text better, that they had clues about the text, that they 

guessed what was described in the text and that they liked the 

text to start with the question. Akyol (2001) stated that, although 

the pre-text questions had the feature of preparing the text by 

making the pre-knowledge effective, no pre-text questions were 

included in the book prepared by the Ministry of National 

Education and the pre-text questions were balanced in the 

reading boks. The findings of the study support this opinion. With 

the preparation questions to the students; the subject of the text is 

prepared from the cognitive and affective aspects , Attention is 

drawn to the subject, Motivated, they need to learn the subject 

becomes. Durkin (1981), on the other hand, emphasized that the 

questions about the preparation of the text increased what was 

learned about the subject (by stated Ensar, 2002).   Van Den 

Broek, Kendeou, Lousberg and Visser (2011) indicate that such 

interventions are indeed feasible. Moreover, they suggest that for 

both toddlers and early readers questions during comprehension 

are more effective than questions after comprehension at their 

research that with Early readers (3rd grade) and even toddlers (2-

3 years old). Mujahidah and Ramli (2019) present article intended 

to investigate the effectiveness of pre reading plan (PReP) 

technique to improve student’s reading comprehension of 

narrative text at one senior high school in Pinrang, South 

Sulawesi of Indonesia. Mujahidah and Ramli (2019) claim that the 

study found out that the students’ reading comprehension had 

increased after doing the learning process by using pre reading 

plan (PReP) technique. This finding supports the findings of the 

study. 

Some of the students who wanted to be asked questions after 

the text stated that they understood the text better and preferred it 

because they answered the questions according to the text . In his 

study, Akyol (2001) stated that repeating the facts described in the 

text by asking questions by memorization would not improve the 

skills of meaningful learning, critical thinking, and writing answers 

based on questions. If post-text questions are to be 
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asked, children should also be asked questions of the kind in 

which they can use their own ideas .   

 As a result, 65% of the students preferred to give the pre-text 

questions. 

This study shows that: 

 The development of literacy skills can be supported by 

questions .   

 If the student who has difficulty understanding what he / she 

reads is asked questions about the pre-text questions, he / 

she can catch clues about the text and make it easier for 

the student to understand the text . 

 A student who is not interested in the text can be made willing 

with questions. 

 Students with slow comprehension can be given time to 

understand the text with pre-text questions. 

 Post- text questions can be created differently from 

conventional question patterns. 
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